K SLIDE MC4-1 NOTES \

Welcome to theMaking the ConnectionsTechnology IntegratiotModules,
designed to helfanguagearts teachersntegratetechnology intatheir lesson
plans. This isModule Four. As alwaysthere arghreecomponentsSlides,
Slide Notes, and Handouts(eachhandout is numbed to coincidewith the
slide it connects to €.g., handout MC4:4:oes withSlide MC4-4-4). We
suggest you print them out apthce them in dinder ofsome sor{e.g., 3-
ring binder). As you daso, place theslide on the left-hand facing page and
the Slide Notes othe right-hand facingpage, saha both can beviewed &
the same time. We also suggest that the handouts be laid aloihgskiede
as youread eachmodule, because we will beeferring to them as we go
along. When completed, you can return the handouteetorightful place in
the binder.

" /




SLIDE MC4-2 NOTES

As with all of the modules,this fourth module builds onthe information
from the previous module(s) budlso can standalone as an independen
informationsource. Inthis module, youwill be shown how to useligital
cameras. Wewill also continueour focus on writing,with a paticular
emphasis on editing.

For our objectives for this module, the participant will gain an understanding
of:

1. student-centered planning activities.

2. how screenplays are developed and integrated into lessons.
3. how storyboards are created.

4. how grouping strategies can be applied.

5. the revision component of recursive writing.

6. video and its use in multimedia presentations.

7. digital cameras and their use.




f SLIDE MC4-3 NOTES \

We will continue to remindyou of "SCT&Me," which stands for'Students,
Curriculum, Technologyand Me(the teacher -- yp)." As we mentioned, all
four components ofthe framework work together astechnology is
successfullyintegrated intanini-lessons. The purposes the framework are
to identify the key compwerts of technologyintegration and tgrovide a
frame of reference as you proceed through each module.
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SLIDE MC4-4 NOTES

As always, wewill begin with the students. Inthe third module, we
examinedinformation aboutstudentplanning. We continualong the
same linesn Module Four byproviding anumber of planningactivities
designed with students in mind. As before, asknowledgehe work of

the San Mate&€ounty Board of Education, which graasly allowed us
to use the information from its work.

We have alreadydiscussedDesign and IdeaBoards and Journals and
how these toolscan helpstudents develop andeep track of thei
multimedia projects. InHandout M C4-4:A, we introduce Conten
Maps, which give students aropportunity toreflect onwhat theyhave
learned as &y aregoing throughthe projectand represerheir learning
in a variety of foms, including &xt and graphics. If youhave used
Content Maps successfuily your classroomtake afew moments to jo
down your methods and share them with your colleagues on the 4e-zine.

In Module Three, werovided alesson on Greelsodsand Goddesses.
The lessonprovided anexample of agrading rubricfor eachactivity. In
Handout M C4-4:B, we provide information on how students can
designtheir own rubric. Estalshing acommon understanding of the
assessnme processandallowing students tgparticipate in creating thei
own assessment standaral® importantcomponents of project-based
learning. Stdent-createdrubrics emphasize student decision-making,
collaborativelearning, performance-basedssessmengnd "real world"
connections. Studentand teachers camse rubrics forplanning and
assessment throughaie project, and asools for medialiteracy. How
might your studentdenefitfrom creating theirown rubrics foractivities

in which they are engaged?

(continued on next page

Handout MC4-4:A
Handout MC4-4:B




SLIDE MC4-4 NOTES (cont.)

Handout MC4-4:C provides information about prduction teams,
which set the stag®er student direction. Productideamswork together
for the duration of a longerm project andprovide multiple oppotunities
for students tacollaboratewith each other and play active roles in the
learning and prduction process.Consider howthe informationpresented
here can be of assistance to your students they plan their projects.

To conclude thisection, weprovide information pertaining to student-led
discussions irHandout M C4-4:D. It should be obvious by nowhat
multimediaallows for students to be "icharge" ofthe process,with
teachersserving adacilitatorsand monitors. Student-leddiscussionswill

be an important aspect giroup projectsWhether practicing informal
collaboration or moreformal, real-world-type meetings, studentsvill
benefit from taking time early on to devejo strategies or guidelines for
good student-leddiscussions. Bydiscussing,developing,and refecting
on studentroles, ground rulesand other aspects @froup discussions,
studentscan enhance thefficiency of student-led discussions. An
established structuréor such discussionswill also support students'
willingness torisk expressingdeas and increagieir participation in the
process. Howcan you usethe informationfound on this handout to
facilitate effective discussions among your students?

Handout MC4-4:C
Handout MC4-4:D




SLIDE MC4-5 NOTES

This slide transitions us tine Curriculum componenof SCT&Me and
re-introduces segments thfe lesson plansind mini-lessons thatill be
presented. In oulast modulewe presentedesson plansdesigned by
teachers infSan Antonio,and more specifically,teachers inNorthside
Independent School District.

Here we preentadaptedesson plangseeHandout M C4-5:A) tha
appear of lempowerment’sveb site. Theselessonswere designed to
help teachers pron® screenplay writindy their students.Before you
think, “These lessons aren’t for me,” we ask yothiok back toCopy-
Paste. Is ipossible to include acreenwriting segemnt in your existing
lesson plans? Think aboh&vingyour studentsreate ashortscreenplay
about a scenm the literarywork you arestudying. Or perhaps you can
examine theauthor of a poem andreate ashort screenplay about the
author asshe or he set pen fmper towrite thepoem. Or perhaps . . .
well, you get the idea -- b@eative herd-eel freeo shareyour students’
work with your colleagues. Laterwe'll show how youcan create
simulatedweb pages. Perhafise students'screenplaysan be included
in this effort.

Recall that 4-empowerment is sponsoring a screenwriting contest. As yopu
embed ascreenwritinglessoninto your lesson planjdentify students
who may have interésin expanding their screenplay for contes
submission.

We also provide what we think ign interesting depiction of how
Storyboards are created (d¢andout M C4-5:B). After examining the

handout, consider how your students can use the information presented in
the handout to cra#t storyboaraf their own. One tallengemight be to
identify professionals your areawith expertiseon this topic. You may
want to start withyour theaterdepartment, ifthere isone. Isthere a
teacher inyour school who has epgerience despning and usig

Handout MC4-5:A
Handout MC4-5:B




SLIDE MC4-6 NOTES

In Module One, we discussedrouping formatsand presented/arious
grouping strategies. As yoknow, grouping allows students tevork
together coopatively and generate groduct. Weonce agairbroach this
topic by presenting information about grasipe and the functions of various
group members. Take a moment to look ddendout M C4-6:A. As you
look over the material, have a listing of your class roster available.

Now considerthe lesson found irHandout M C4-5:A. We want you to
divide your class rosteinto groups offour or five. How might the
information on théehandoutassist you as yoorganizeyour groups? Wha
role will each student fill durinthe lesson? Usihat information tacomplete
Handout MC4-6:B. Write your students' nam@s the first column.Place
a check in thegroup to which theyreassignedandassign rolebased on

Qrequirements of the lesson. What factors influenced your decision)?

Handout MC4-6:A
Handout MC4-5:A
Handout MC4-6:B




SLIDE MC4-7 NOTES

Let usreturn now to the topic ofwriting instruction. In the previous

module, we presented information provided in the professional
development guide ilIntroduction to Writing Instruction for Secondary
Sudents (University of Texas Centefor Readhg and Languagerts,
2003) As you recall, students imexas secondargchoolsare expected

to:

The "recursive" processinvolves five stages ofwriting: Prewriting,
Drafting, Revising, Editing, and Publishing. In this module,aregoing
to focus onthe Revising recursive stage @friting. Later moduleswill
cover the remaining two stages.

write in a variety of forms for various audiences and purposes;
select and use recursive writing processes for self-initiated and
assigned writing;

compose original texts, applying the conventions of written
language to communicate clearly;

apply standard grammar and usage to communicate clearly and
effectively in writing;

use writing as a tool for learning and research;

evaluate their writing and the writings of others; and

interact with writers inside and outside the classroom in ways that
reflect the practical uses of writing.

(continued on next page)




SLIDE MC4-7 NOTES (cont.)
Here is one of our favorite quotes about recursive writing.

“Tell any group of teachers in a workshib@t revision is théey to good
writing and you'll generally see hearty nodsagfeement. The trouble is,
so much energyhas beenspent on pre-writing and drafting before we
ever getthere.Revision is ke the laststop on a longlong vacation.
Everybody istired andreally wants toget onhome, even if it means
missing a few things” (Spandel & Stiggins, 1990, p. 106).

We have spenttime in the last two modules focusingon the wriing
process. We have done so because we fedktttatology is dool that is
best usedwhen it isone of many tools inthe toolbox. So we are
including some tidbits about a festher tools thaare inour toolbox. We
invite you to sharestrategiesyou have found to be successful in you
work with students, and the challenges fame faced ihelping them to
become beter writers. Up to his point, wdave discussedore-writing
and draftig; thefocus now shiftso revising the draft. It is always
helpful toremember thasome students sdlee draft aghe final produd
and do not share our enthusiasmtf@revision stage. Those of us who
remember submittingrafts tocollege or unversity professors would do
well to alsorememberour feelingswhenthe drafts werereturned to us
for revision.

By the time struggling writersarrive atthe revision stage, thegre often
tired of writing and are ready toecopy ” andturn in their papers.They
are tooexhausted tdmagine continuing the task, even if mor&ork
would lead tosignificantimprovement. If you'veever renodeled you
house, youvere probably dissatisfiedith it. You also probably had
vision of your house’s possibilities. fEttive teachers helgtudents both
feel dissatisfaction and gain vision with regard to writing so that whiey
be motivated to continue to “remodel” their work.

For studentsvho struggle withwriting, handle theidissatisfaction with
sensitivity totheir past difficulty with this task. drget afew areas at
time to prevent overwhelming students with numerous revisions.

(continued on nextage)




SLIDE MC4-7 NOTES (cont.)

Struggling writers’ failure to continue to “remodel” often stems fitber
lack of skill in revision,and even from amability to recognize the need
for revision. Effective andstruggling writersapproach revision very
differently.

Effective writers:
» focus on the organization of the text as a whole;
» evaluate the text in terms of their writing goals;
» undertake substantial revision to improve the text; and
» check their grammar, syntax, spelling, and word choice.

On the other hand, struggling writers:
* can't identify what would improve their writing;
» often fail to recognize errors and lapses in meaning;
* lack strategiesand skills for solvingthe problems they can
identify; and
* make revisions that do not improve the quality of the text.

However, you camrovide struggling writers with a set specific steps
that they can use to revise successfully.

The first step in revision is locating problemstliie text. Students should
not attempt totackle their writing as a whole tdocate theseproblems.
Instead, itwill be easierfor them toconsiderthe text section bgection,
and then sentence by sentence, to find areas of difficulty.

Studentscan think about conterduring the planning phase using the
following questions:

* What do | know about this topic?

 What do | need to know about this topic?

* How can | learn what | need to know?

(continued on next page)




SLIDE MC4-7 NOTES (cont.)

The recommended steps for thetgm-by-sectiorpart ofthis process are
in Handout M C4-7:A. There arefour basic options duringrevision:
Writers can add to, delete fromake substitutions ignd rearrangéer
material. Adding information is generally the easiestision technique
for struggling writers anawill usually improve theirwriting, because
most writers fail tagive enoughinformation. Help your studentsrite to
accomplish theilgoals byemphasizingrevising for purpose,audience,
content, and formHandout M C4-7:B outlinesquestions that students
canask when revisingdandout M C4-7:C contains ideasor lessons
that will help students improvehe quality of sentencesused inther
writing.

When teaching students to revigas importantto introducethe revision
process in segmentallowing studentsopportunities topractice skills
incrementally. For example, firpracticepeerconferencing, focusing on
“purpose” andthen on both“purpose” and “audiete.” As students
become moresuccessful wittpieces of therevision process, theyuild
on their skills until thg can revise their entire product for purpose,
audience, fam, and contentHandout M C4-7:B can beused in class
as a checklist to assist students in this process.

This slidedisplays anexample of acolor-coding revision strategy rfo
expansion. Tdegin thecolor-codingprocessthe teacher or peer edito
chooses and highlights one or two sentences for the writer to expand.
writer then waoks to incorporate more compleform and contentinto
those sentences.

If the writer cannotexpand onhis or her own, thenthe teacher can
demonstrate. For example, thadber can pnde a listof adjectives and
ask the student to add at least “describingvord” persentence. On the
slide, the First Draft is an example of “barbones "writing and the
Working Draft showsthe paragraphafter thefirst and fourth sentences
were expanded'he writercanask atleasttwo questiongegardingeach
sentence tdind ways toexpandthem. For examples of ways to use
expansion across multiple drafts, refeHandout M C4-7:D.

(continued on next page)

Handout MC4-
Handout MC4-
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SLIDE MC4-7 NOTES (cont.)

Considerthe following additionalideas on revisiostrategies and color-

coding.

The following tips may helpyou integraterevision instructioninto you
classroom:

Use teacherconferencingwith the struggling student taliscuss
and model expansion for the existing draft.

Highlight a few sentences that neexpansion. Witlonly asmall
amount of text highlighted, tretudent cafocus moreclearly and
with less frustration than if asked to deal with the entire passage.
Choose aspecific colorfor each revision type (for example,
yellow for expansion: adding more complex content or form; ang
red for elaboration: clarifying ideas that are presented).
Teachone revision type at dme (for example, expansion,
elaboratiol. Selectingonly one revision reduces frustrationr fo
the struggling student.

Use peer questioning toguide the writer toward expansion.
Before using peer questioning, studentshould befamiliar with
effective techniquesfor expandingtheir writing and ways to
provide feedback.

Use agraphic organizefor eachsentence ifneeded.Place the
sentence in the centand addat leasttwo additional pieces fo
information.

Many studentsprefer touse a omputerfor revision. With a
computer, many revisiongan be made quickly and easily,
provided that students possess basic word-processing skills.

Empower studentand improvetheir motivation. If students feel
ownership of theiwriting, they will be more inclined tavork to
improve it. Allow them to make theirown choices during
revision.

Encourage additions. Most students’ writing is underdeveloped.
Facilitate peer conferencing and consultation.

Pose questions related to purpose, audience, content, and form

(continued on next page




SLIDE MC4-7 NOTES (cont.)

Conferencing is animportant revision tool. Through avariety d
groupings, struggling writerscan receive thesupport theyneed to
eventually revisendependentlyStudentscan have a conferenegth the
teacher, apeer, or asmall group. Ask pdcipants to describe the
strengths andveaknesses oéach type ofconferencing.Record ther
answers on a piece of chart paper.

The revision conference has six steps.

The partner listens and praises.

The writer and partner reread and evaluate.

The writer records questions, comments, and suggestions.
The writer asks the partner questions about Step 3.

The partner discusses questions, commant$,suggestions with
the writer.

. The writer revises.

You can also usdandout MC-7:E as a guide for students..

Gr o Pl o=

Teachinghow to condat a revisionconference will payoff in the long
run by making studentsmore independent.You should also teach
students to givespecific praise, to ask helpl questions, tomake
constructive comments, and to give suggestions.
» Modeling is extremely important in teachingpnferencing. To
demonstrate, you can:
— prepare a monologua which you playthe roles of both the
writer and the peer;
— ask for a volunteer from the class to help model conferencing;
— enlist the help of another teacher or an aide; and
— tape-record a good conference.
» While you are conferencing,other studentscan be engaged in
reading, writing, or peer conferencing.

{ Handout MC4-7:EJ




SLIDE MC4-8 NOTES

In Module One, wenotedthat each modulevould contain information
about a particular med@ategory. Thisnodule’sfocuswill be on video.
Although all media make a&ignificantimpact on apresentationhere is
something special aboutmoving pictures. Wecan recall being &
workshops watclhig a PowerPoint presentation aboutintegrating
technology intolesson plans. Thespeaker was effective and the
PowerPointslides were well put tgether(with just enough graphics to
make it interestingand variousfonts and styles to addye-catching
effects).But the clincheiwas whenthe speaker showed a film clip @f
teacherlembedded into th®owerPointpresentation}alking about how
her studentseacted to théessons. Jushe presence of video within the
presentation, not an adjunct but as a part tfe presentationmadea
lasting impression. As an aside, when \agendconferences, we pay
attention to "neathings" the speakerdoes so lat we can'borrow” an
effective presentation style or effect. Tihelusion of videovas one thing
we came away with from this presentation.

That said, wesall your attention toHandout M C4-8:A. Here youwill
find considerablenformationthat wehope youwill find interesting and
informative. Specifically, information pertains to:

* procedures for digitizing video

» constraints on the file size of digital videos
» digital video formats

 rights acquisitions for digital video files

» video resources on the Internet

» video resources on CD-ROM

» video guidelines

As you look overthe information, considehow video segments can
enhanceyour lessonsand add asense ofhere andnow" to the topics
being studied. Also,considerhow this information connects to (o
“interfaces with" -- another technology jargon gem) information found i
other modules.

{ Handout MC4-8:AJ




SLIDE MC4-8 NOTES (cont.)

Continuing our focus on video, we offeHandout M C4-8:B, which
providesadvice onconducting videanterviews. As youmay recallfrom
Module One, weoften provide readingomprehension strategies before)
reading, dung reading,and after reading.Similarly, this handout provides
interviewing strategiebeforethe interview, duringthe interview, andafter
the interview.

Finally, we discuss soungualities that areequired while making/ideos.
More specifically,we discuss irHandout M C4-8:C the severatypes of
microphones thayou canuse togathersoundwhile conducting interviews
or using video for any purpose whea@und is required. Whicbne youuse
depends onyour purposes.You may not have access tall of these
microphones, but theraay be resourcesvailable toyour school odistrict
(e.g., your EducationService Center) whereia variety of mikes are

Qailable. j

Handout MC4-8:B
Handout MC4-8:C




SLIDE MC4-9 NOTES

In this section, weprovideinformation about different technologgols.
Module Fourwill focus on digital cameras. We waable to track down
some interesting digitalamerainformation on thdnternet. Weare mos
appreciative to Keith Lightbody for lettings copy somef his material &
<http://members.ozemail.com.au/~cumulus/digcam.htm> Ktaedout
MC4-9:A). If you like the material visit his webpage anddownload
additionalinformation -- there is lot of greatinformation to be dund.
We would ask that you pagyarticular attention to thauthor's comments
about educationaluses, and some troubleshooting tips heovides.
Remember thaéll cameras operate a Miifferently, but mostof this
information is pretty generic and should be of use. Happy reading!

Handout M C4-9:B providesinformation onthe threebasic camera
shots: wideshots, mediumshots, and close-upshots. The nexthree
handoutsdeal with cameraangles (seeHandout M C4-9:C), camera
movement(seeHandout M C4-9:D), and tripoduse (seeHandout

M C4-9:E). How might the information in theskandoutsbenefit you

students as they nduct interviews ogather informatiorusingvideo o

shapshots?

We conclude this sectionwith information on basic lighting (see
Handout M C4-9:F) and how youwcompose anffameyour shots(see
Handout M C4-9:G). After reading theinformation, take your digital
cameraout of its case anthke picturesusing the informationfound in
these handouts. Feel free to share ymciuresand comments othe 4e-
zine.

/Handout MC4- A\
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SLIDE MC4-10 NOTES

Okay, it istime once again to reminglou that the final "piece of the
puzzle" is "Me" -- or you, actually, the language arts teacher. Asawe
said over and ovethe student ishe focalpoint of theinstruction, and
the curriculum andechnologyaretools to helpmeethis or her academic
needs, but it is the teacher pittsll together. Hereve once agairsharea
particularweb site with you that wehave found to be blpful in ou
struggle to learn technology. For this module, we have selected

http://www.drscavanaugh.org/digitalcamera/

This site tells you all you need kmow, and somenformationyou dont
need to know, about using digital cameras.

Some of the information may be a bit obscure, but if yocerative(and
we know you are), you cdtaeke the informatiorand runwith it." Do so
at your leisure. Whate foundinterestingwas the "short video" that can
be created usingjgital camerasThesemay beonly 15 to60 seconds in
length, but if students asmbedding theideosinto PowerPoint, you do
not want segments much longer than that anyway.

While we're on the topic of digital cameras, here's another site we like:
http://www.geocities.com/Athens/Olympus/7123/camera.html
This web page contains an incredible amount of information that we thin

you will find helpful. There are a lot dinks, so beprepared to hunke
down and spend some time surfing the Net.

Again, we hopeha thesetwo siteswill help conthue to stimulate yau
interest in your further technology integration development.

(continued on nextage)




SLIDE MC4-10 NOTES (cont.)

This concludeghe first module.Let us takea moment tore-examine the
objectives we set forth in the beginning of this module.

The participant will gain an understanding of:

1. student-centered planning activities.

2. how screenplays are developed and integrated into lessons.
3. how storyboards are created.

4. how grouping strategies can be applied.

5. the revision component of recursive writing.

6. video and its use in multimedia presentations.

7. digital cameras and their use.

How many of these objectives do you feel were mitei®& manywere not?
Why? Feel fred¢o share with usg/our ideas concerningpow the module
could be improved.

Finally, we have noted several times in the module our desire that you share
information with usand your colleaguesusing the 4e-zine.We'd like to
take this opportunity to once again remind youalo so. Segou next time,
and don't forget tdINTEGRATE TECHNOLOGY INTO YOUR LESSON
PLANS!!






