/ SLIDE MC3-1 NOTES
W

elcome to theviaking theConnectionsTechnology IntegratioModules,
designed to help language adachers integrate technolomgyo theirlesson
plans. This is Module Three, whichmeans hat when youcompletethis
module you will be halfway home your quest to integrate technology fully
into your lesson plans — except that it is a never-engliggt, sahere is no
real halfway point. Reminder: There are three componer#dides, Slide
Notes, and Handouts (each handout is numbered to coincidéheigide it
conrecssto, e.g, hardout MC:4:A goeswith Slide MC-4). Wesuggesthat
you print them out and place themaiminder of somsort (e.g.a three-ring
binder). As youdo so,place theslide on thdeft-hand facing page and the
Slide Notes on the right-hand facing page,r&d lioth can beviewed at the
same time. We also suggest thatithadouts be laid alongsidee binder as
you read each module, because we will be referring to them as walergp
When completedyou canreturnthe handouts tdheir rightful place in the




SLIDE MC3-2 NOTES

As with Modules One and Two, this third module was designed to build
upon the information from the previous module(s) but also can stand alorne
as an independent information source. In this module, you will be shown
how to prepare your students to build their own Web site, either
independently or as a small group or class. We will also be continuing ou
focus on writing, and we’ll present a number of lesson plans on
screenwriting, which is particularly relevant because of the screenwriting
conference that you have been a part of.

-

For this module's objectives, the reader will develop an understanding of

1. the impact technology integration has on students.

2. general activities designed to help students develop media projects.

3. how information found in no. 2 above can be used to help plan a lesson
on Greek Gods and Goddesses.

4. the drafting stage of writing.

5. audio and its use.

6. how to create simulated Web pages.

7. how the Internet can be used as a valuable resource for self-edificatipn.




f SLIDE MC3-3 NOTES \

We will continue to remindyou of "SCT&Me," which stands for'Students,
Curriculum, Technologyand Me(the teacher -- qu)." As we mentioned, all
four components of the framework work together as technology is successfully
integrated intanini-lessons.The purpose ofthe framework is toidentify the
key components of technologytegration ancprovide aframe of reference as
you proceed through each module.
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SLIDE MC3-4 NOTES

The first component ofthe framework involvesthe students. As you
know better than anyone, you daeedwith a diverse studeriiody, and
the issues they present omlay-to-daybasismake teaching thernoth &
challeng and athrill (in the way that aroller coaster rides a thrill,
perhaps).

“Allow us to explore the Internet a little mohends-on.There’s arentire
other world on the Internet blocked from us. Let us explore more, give Us
a different Welassignmeneachweek insteaaf going straight tcskill.”
This is but one of severaluggestionshiat were made bystudents (see
Handout MC3-4:A) as part of a grant offered by Bell South
Foundation. We presetihesesuggestions for twaoeasons. First, we
want to provide, from the students'perspectivesyoices calling for
technology integration. Theecond reasofor including the statements is
to request that you seekinput from your students. What, itheir own
words, are theirimpressions of technologynd where do they seé i
fitting into their school day? What havebeen their successes with
technology, from aracademicstandpoint?And, in the interest of fai
disclosure with whathave they strudgd? No system ifoolproof, and
technologypresents veryeal challengedor studentsand teachersalike.
We would like you to collect samples of student statements and share
them with your colleagues on the 4e-zine.

We will now proceed to information that can hedfudents plan for and
designmediapresentations iyour languagearts classroom.Once again
we thank theSanMateo County Office of Educationfor allowing us to
sharetheir work with you. Handout M C3-4:B provides anumber &
definitions of terms thaare frequently encounteredthen usingmedia.
Technology has its own jargon, atiee inability tounderstand key terms
can make astudent (andteacher) feel"outside the loop" during
discussions.Before you share thisinformation with your students,
examine the list of terms and highlight any that you are unfamiliar with.

(continued on next page)

Handout MC3-4:A
Handout MC3-4:B




SLIDE MC3-4 NOTES (cont.)

Design reviews (seeHandout MC3-4:C) appearthroughout the
project and give students tbleance tdearnfrom eachotherand tolearn
to critique constructively.Design reviewsare short, structured events in
which a group discuss#ise work hey havedone sofar, and theirplans
to complete the project. Usiais activity to demonstrateow students can
learn a lotfrom eachother during planning byusing the Peer Review
Comment Sheet (sé¢¢andout MC3-4:D).

When graips areworking ontheir projects,it's valuable tosupply the
groups with additionalstrategiesfor sharing questions witkach other.
Handout M C3-4:E provides such a megjand we urge you to share
this informationwith your students as they plaheir projects. How
would youmonitor your students to ensutlat theinformation they are
receiving from their peers is being used properly (or not used)?

The design/ideabook found inHandout MC3-4:F is a notebook
wherein each student will record his or her ideas, plans, designs,
revisions, problems, solutionand questiongboutthe project. Take a

few minutes to think aboubow you might use thisbook to help you

students anglourselfplan, keep trackof, andassesshe progress of the
project.

Many of your studentalreadyuse journals to documetiteir work. The
journal found in Handout M C3-4:G was designed to help students
organize their reflections ahe projectand theproductionprocess. The
journal also provides aplace for documenting students' work and
experience for self-evaluation during and atehd of theproject, and fo
students towrite questions and comments. Thirormation helps you
conduct your assessments bgaining insights into the students'
experiences.

Handout MC3-4
Handout MC3-4
Handout MC3-4
Handout MC3-4
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SLIDE MC3-5 NOTES

This slide transitions us tihe Curriculum componentf SCT&Me and re-
introduces segments dhe lesson plansand mini-lessons thavill be
presented. In previousodules wepresentedesson plansiesigned bySan
Antonio, Texasteachers alNorthside IndependentSchool District(NISD).
Handout MC3-5:A providesanotherlesson lhat hasbeen created by
middle schoolteacher aNISD, butthe topic(GreekGodsand Goddesses)
could be used at any level. Take a moment to look over the lesson to see
technology is used to gather and report information.

Also, take afew minutes toconsiderhow your studentsould use the
information foundin the previous handouts to desigimeir Geek Gods and
Goddessegroject. Betteryet, considerhow ideas from thidessonand the

previous handoutsan apply tcan upcomindesson yowvill be using with

Qr students. /

{ Handout MC3-5:AJ
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Let us return now to the topic of writing instruction. In the previmadule,
we presentednformation providedin the professional development guide,
An Introduction to Writing Instruction for Secondary Students (The
University of Texas Center for Reading ah@nguage Arts (UTCRLA],
2003) As you recall students in Texas secondary schools are expected to:

The "recursive" pocessinvolves five stagesf writing: Prewriting, Drafting,

Revising, Editing, andPublishing. Inthis module, we argoing to focus on
the Drafting recursive stage ofwriting. Later modules will cover the
remaining four stages.

SLIDE MC3-6 NOTES

write in a variety of forms for various audiences and purposes;
select and use recursive writing processes for self-initiated and
assigned writing;

compose original texts, applying the conventions of written language
to communicate clearly;

apply standard grammar and usage to communicate clearly and
effectively in writing;

use writing as a tool for learning and research;

evaluate their own writing and the writings of others; and

interact with writers inside and outside the classroom in ways that
reflect the practical uses of writing.

D

(continued on next page)




SLIDE MC3-6 NOTES (cont.)

When preparing students to make initial drafts of their work, it is important t
remember that there adifferencesbetween effectie and struggling viters
during drafting.

(@]

Struggllng writers typically:
write whatever comes to mind,with little thought to purpose,
audience, or form;
» focus rigidly on mechanics, rules, and formulas rather than meaning;
* lack knowledge of text structure; and
» take few, if any, risks.

In contrast, effective writers typically:

» keep the plan in mind while drafting;
monitor whether the draft fulfills the plan;
monitor whether the draft and/or the plan is effective;
anticipate and answer the reader’s questions; and
rely on a variety of drafting strategies.

Take a moment to think about a particular aspect of drafting that seems to|be
particularly troublesome for your strugglingriters. What isit? Or perhaps
the better question is, What are they?

(continued on next page)




SLIDE MC3-6 NOTES (cont.)

An introduction is muchlike the front door of a hous It is the
entranceway to theest of the paperand sculpts the reader’s firs
impression.

Handout MC3-6:A lists a number oéffectiveintroductorytechniques.
As you examine thestrategiesthink abouthow your studentgan ask
themselvesguestionsrelated to theirpurpose,audience, content, and
form of writing.

Writers must consider thesemetacognitive questions as theydratt
introductions:

* For purposeWhat do Iwant to @complish in my introduction?
What will hdp accomplish mypurposeand givedirection to the
rest of the paper?

» For audience: Whatype of introductionwould bestcapture my
reader’s attention?

* For contat: Whatideas do | need tmtroduce orexplain? How
can | introduce my ideas?

* For form: How should organizemy introductorymaterial? Wha
first? Next?

To reinforce your students’ ability to write introductions, you can:
» demonstrateeffective introductions andidentify their critical
attributes; and
» explain strategie$or gaining thereader’s interest by describing
and showing examples of their use.

(continued on next page)

{ Handout MC3-6:AJ




SLIDE MC3-6 NOTES (cont.)

Severalactivities build students’familiarity with effective introductions.
Both of the aforementioneduggestedctivities draw upon examplesf o
successful introductions so hat students can experienceeffective

techniques firsthand.

Now look at Handout M C3-6:B. There areseveral considerations
when writers draft body paragraphs.

* For purpose:Where can luse elaboration to help fulfill my
purpose? Does this sentence state my idea clearly?

* For audience: What levedf formality do | want to usefor this
audience? Whiclransition words will help my readénow tha
this idea relates to the other ideas?

* For content: What else do Know about thisidea? How can |
explain this idea?

* For form: How am | sticking to my plan?

Studentsbenefit from reviewingtheir answers tothesequestions with
you. Students whatruggle with writingwill require frequentfeedback
and scaffolding to answer these questions satisfactorily.

Cdl upon a few partipants for ways to provide frequent teache
feedback tostruggling writers. Initiate the planning phaseusing the
following questions:

» What do | know about this topic?

* What do | need to know about this topic?

* How can | learn what | need to know?

Use the think-aloud techigue and thequestions fromthe slide to aid
teachers in drafting a body paragraph.

(continued on next page)

{ Handout MC3-6:BJ




SLIDE MC3-6 NOTES (cont.)

To draft effectively, students must be able to generate sentefalezate
on ideas, and organizeparagraphs.Struggling writers often have
difficuty with all of theseprocessesand need specificinstruction in
strategies. There are severaht@ques teacherscaise to assist students
durlng the drafting stage:
Discuss paragraph structure, stressing its flexible nature;
» Teachstudents to developopic sentencesgdetailed supporting
sentences, and concluding sentences;
» Draw from a repertoire aflaboration tehniquesgiving examples
for and modeling each type;
* Provide a sentence-generating strategy; and
* Model elaboration at the sentence level.

Handout MC3-6:C and Handout MC3-6:D provide additional
information about dréihg effective paragraphswith specific emphasis
strategiedfor sentenceexpansion andgentencegeneration.Take a few
moments to skim the handouts.
Students can be more productive during the drafting stage if they:

* write on every other line;

* write on only one side of the paper;

» focus on intended meaning; and

« follow their writing plans, realizing that the plans may change later.

Help students see that althoubky should focusn fulfilling their initial
writing plans, they alsaeed to remaifiexible. They may realizeduring
drafting hat they left outinformation, hat there areflaws in ther
arguments, osimply that theyhave new and bier ideasto integrate.
Flexibility will preventfrustration andencouragestudents to continue to
use writing plans.

(continued on next page)

Handout MC3-6:C
Handout MC3-6:D




SLIDE MC3-6 NOTES (cont.)

Struggling writers become frustrated with generatirgfts when they end
up revising repeatedly. Their frustration often leads them to write less.

Technology can help struggling writers begin drafting written work.
Word processing programs can help students to:
* begin the process of writing a first draft;
* make changes without the annoyance of continually erasing; and
* incorporate feedback from peer conferences more easily.

Word processingncouragestudents tavrite ideas, becauselaboration
and editing can be done quickly and simply.

To endthe paper astrongly as itbegan,writers shouldconsiderthese
guestions:

* For purpose: How can | reiterate my purpose?

* For audience: How can | avoid leaving my reader feeling confused?
How can | make anmpression on myaudience rambers and/or
cause them to think?

* For content: How can | summarize my main point(s)?

* For form: How should | order my conclusion?

(continued on next page




SLIDE MC3-6 NOTES (cont.)

Thesequestionshelp create a conclusion thatarifies, intensifies, and
summarizesthe mpe’s topic or arguments. Asuccessfulconclusion
gives the reader a sense of closure, not confusion.

Struggling writersmay have ittle understanding othe purposes D
conclusions orof the techniquesused tocreateconclusions.You can
guide students to write good conclusions by:

e using examies of successful andinsuccessful conclusions to
emphasize that effectiveonclusions sumarize content and
appeal to the reader;

* modeling think-aloud techniqueshat effective writers use to
conclude a text; and

e guiding students ithe use ofself-questiongurpose,audience,
content, and form when they choose writing techniques.

Earlier, wediscussed questiorstudentscan use to considepurpose,
audience, content, and form. The answers to these questions also apply to
conclusions.

Timed free writing is a strategytha helps struggling writers puther
ideas onpaper.During timed free writing, students’ thoughtsan flow
freely without concernfor punctuation, spelling, or orgaization.
Students can write anything they like that is related to the topic.

To enrich the quality ostudents'writing, activatetheir prior knowledge
before they starto write. Without this, struggling writersfrequently
produce very little. To activate the thought process, dishigstopic with
students and make connections to what they already know about it.

(continued on next page)




SLIDE MC3-6 NOTES (cont.)

To begin a timed free writing session:
* Assign an amount of time (around 3 minutes) to spend on writing.
» Explain that theconventions of writing daot apply during that
time.
* Remindstudents thathey may writesentencesphrases, or word
lists, and that they should write continuously for the given time.
» Set the timer and have students begin writing.

When thetime is o\er, allow students tovork with a partner todiscuss
their writing and elaborate on their ideastudentscan also count the
number of words they wrote mach timedwriting sessionand graphtheir
results. This can be done periodically and kept as a record of progress.

Struggling writers often get stuck get off track during drafting.Drafting
conferences can help struggling writers when they need it the most -- while
they are writing. The purpose thie draftingconference is to enower the
writer. The writer is in charge of the drafting conference.

(continued on next page)




Give studentgyuidelinesfor their roles inthe draftingconference. The
writer should:

The conference partner should:

Teach partners toprovide constructivefeedback, andhave students
practice doing this with each other.Look at Handout MC3-6:E.
Drafting conferenceare intended to be brief asthould be based on the
writer's needs at particulartime duringdrafting. Consider how students
canusethe informationin the handout toparticipate in effectivedrafting
conferences.

SLIDE MC3-6 NOTES (cont.)

explain purpose,audience, content, arfdrm to the conference
partner;

read aloud the draft or a selection from the draft;

ask the partner questions regarding the draft to clarify and improy
it; and

record the partner ’s ideas and changes.

listen to the writer and nod¢ the writer's intended purpose,
audience, content, and form;

listen to the draft as the writer reads it aloud,

answer the writer’s questions;

ask guestions regarding the draft;

reread the draft if necessary; and

suggest ways to improve the paper.

{ Handout MC3-6:EJ




SLIDE MC3-7 NOTES

We mentionedscaffolding inour first and seconchodules. As youecall,
scaffolding focuses on teaching a strategy while buildatgtedknowledge
and skills. Here are some tips for getting the most out of your scaffolding

» Selectstrategiesvisely andkeep hemsimple. Choos®ne ortwo
strategies to teach and provide scaffolding for those strategies.

» Userecad-keeping. “Status ofthe class ” chartor checklistshelp
you keep track of student progress and needs.

* Formsmall groups offour or five membersfor instruction. Base
the groups onstudents ' needsnd providemini-lessons to the
groups.

* Do not remove thescaffolding tooearly. Remember, you are
teaching for independent mastery andsage, but you should
continue to assist students appropriately uhély have reached tha
level.

Handout MC3-7:A providesseveralscaffoldingtips. As youread the
handout,highlight thetips that youcan use forsome ofyour struggling
writers.

[ Handout MC3-7:A J




SLIDE MC3-8 NOTES

In Module One wenoted hat eachmodule would contain information
about a particular med@ategory. Thisnodule’sfocuswill be on audio.
Considerthe information wepresented on audim Module One. Based
on the information already provided, how might you use audembtance
your lessons? Wpresented somiaitial ideas involing tape recorders.
These simple devices can bged in interviewsreal orstaged, togain
information about the author's sentimeassshe ohe thoughtabout and
wrote prose ompoetry. Now wewill present a little more sophisticated
information about audio.

Look atHandout M C3-8:A. Here youwill find information provided
by Ivers and Baron(1998) about a varietyof sound-relatedtopics,
including:

» Digital audio

* Recording audio with computers
 Compact disk-audio

» Synthesized speech

« MIDI

* Digital audio file formats

» Obtaining the rights to audio files

» Obtaining sound files from the Internet

e Obtaining sound files from CD-ROMs, and
» Guidelines for using audio.

As you look over the handout, consigdérether any othese features can
find their way into your lessons. Remember, go to where skilirlevel
is and movdrom there.If you have experience insing sound, please
take afew moments toshare thoughts witlyour colleagues on the 4-
empowerment Web site.

Audio is alsocritical to successfuliideo use. Because video ia sight-
based medium,the audio isoften nglected in beginning video
production. Audio can be just as importanttaes picture - wavant to be
able to hear what we see!Handout M C3-8:B.provides several
suggestions and considerations for capturing goothd. Add in any tips
of your own.

Handout MC3-8:A
Handout MC3-8:B




K SLIDE MC3-9 NOTES \
In this section weprovide information about different technologiools.

Module 4 will focus onaudio recording.You may or maynct realize that
your computerhas the potential to be the equivalent of a tajeorder.
Handout MC3-9:A provides simpledirectionsfor using your computer as
an audio recording device.

As you read theinstructions,think of how your studentsanusethe tool in
their projects. For exaple, studentsan conduct their interviews on the
computer and import the audio intdP@werPointpresentation. Thigan be
especially effectivewhen accompanied by digitalphotographs of the
interviewer and interviewee.

N /
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SLIDE MC3-10 NOTES

By now you have remembered that the fipiace of the pzzle is "Me" --

or you, actually, the languagerts teacher. As weaid lasttime, the
student isthe focal point of the istruction, andthe curriculum and
technology are tools to helpeethis or her academimeeds, but it is the
teacherwho puts itall together. Throughouthe modules, we'll be
sharing a particular Web site with you that we have found to be helpful i
our struggle to learn technology. For this module, we have selected

http://lwww.essdack.org/tips/pagel.htm

This site is maintained by a technology consultanta schooldistrict in
Kansas. There is a "whole bunch of good stuff* here thatcgausteal --
we mean,'borrow.” TammyWorcester the consultantsays,"Pages b
this Web site may be ptied and reproduced for classroaise.” So who
are we to argue?

In this link, you will find avariety of helpfulhints trat will assist you in
learning new technologies. It could be tbame of thisnaterial will seem
a bit simplisticfor your students, but nch of thematerial issecondary-
appropriate Regardlessfeel freeto "borrow" the big ideaand "copy-
paste" the idea into your lessons.

And here's another site we like:
http://www.ael.org/rtec/ideas.htm

At the top of the page #ays, "170deas and Resourcdsr Teachers."
Don't be overwhelmed, butlook through and pick two othree to
explore. You mightwant to bookmarKor save td~avorite Places) this
pagefor laterreference. It has aimcredible amount ofnformation tha
you and/or your students can examine.

Again, we hopedhatthesetwo siteswill help contirue to stimulate yau
interest in your further technology integration development.

We also would like to recommend some tutorfalsExcel, a spreadshde
program that can beused inmultimedia presentations (sekElandout
MC3-5:A). This site provides aumber ofexcellentlinks for beginners
and experts alike. ENJOY!

http://math.about.com/cs/excel/index.htm?terms=excel+tutorials

{ Handout MC3-5:AJ
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SLIDE MC3-11 NOTES

We end thisnodule onceagainwith our variation ofthe KISS principle.
Although we will always remingiou to "Keept Simple, Silly,” we hope
that you will adopt the statemenkere. InModule One weasked you to
try your hand at creating an acronym of your own thatganshare with
your Makingthe Connection colleaguesn the 4e-zine. InModule Two,
we asked you tareate amnemonicfor your students to use while
scanning. Now were asking hatyou make a list ofstrategies tht you
have found to be helpful iyour quest td'Keep it simple."These tend to
comewith experience, so we hope that yane starting tofind a few on
your own or with "a little help from your friends." As always, shifuese
with your colleagues -- thewill greatly appreciateany shortcuts and
strategies you have to offer.

This concludeshe thirdmodule.Let us takea moment taeexaminghe
objectives we set forth in the beginning of this module.

-

For this module's objectives, the reader will develop an understanding o

1. the impact that technology integration has on students.

2. general activities designed to help students develop media projects.

3. how information found in no. 2 above can be used to help pan a
lesson on Greek Gods and Goddesses.

4. the drafting stage of writing.

5. audio and its use.

6. how to create simulated Web pages.

7. how the Internet can be used as a valuable resource for self-
edification.

How many of these objectives do you believe were met? How many wefe
not? Why? Feefree toshare with usyour ideas concerningnow the
module could be improved.

Finally, we have noted several times in the modole desire that you
shareinformation with usand your colleaguesusing the 4e-zine.We'd

like to takethis opportunity taonce again reminglou todo so.See you
next time, and don’t forget to INTEGRATHECHNOLOGY INTO
YOUR LESSON PLANS!!






